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TEACHER STANDARDS – INDIVIDUAL LEVEL



Standards:  the criteria by which we measure the quality of learning and teaching performance and outcomes.

Macquarie University has established a set of learning and teaching values, principles and priorities. We take a scholarly approach to teaching which is characterised by passion and leadership, critical thinking and analysis, academic freedom and collegiality, and intellectual integrity. Teaching is central to the work of the University and scholars will have a personal commitment to learning. Likewise, a commitment to engagement with learners and learning, teachers and teaching, and with the wider community is expected. The development of teacher standards supports these values and provides a framework through which these values can be achieved. These values include conducting ourselves ethically, and with honesty, integrity and objectivity; valuing difference and being tolerant; and by promoting diversity, equity, social justice, and inclusiveness. We have committed to “teaching excellence recognised and fostered through a development cycle of reflection, innovation, monitoring and feedback” (Macquarie University Learning and Teaching Plan 2008-2012).
Overview

Teaching in higher education is primarily concerned with encouraging learning and developing the capabilities of students. It is about engaging and challenging learners to help them change their understanding, recognising that learners will actively develop their own knowledge. Teaching helps to foster a relationship between students and their subject, and students and their teachers. Good teachers recognise that there are different ways of encouraging students to learn that account for individual differences, motivations and aspirations. Teaching is context-related, uncertain and continuously improvable. Good teachers are capable of imagining themselves as the student, and treating teaching as a scholarly process.

There are four areas of focus that are relevant to individual teacher standards:

	Professional Knowledge
	Professional Practice
	Professional Values
	Professional Relationships


Within each area there are different levels to represent differing standards of achievement in relation to the criteria. In general terms, Level 1 indicates a failure to address the criterion; at Level 2, there is some manifest acknowledgment of the criterion and some intention of meeting it, but so far there has been no substantial progress towards that goal; at Level 3, there has been an active attempt to meet the criterion, but without significant innovation or initiative; at Level 4, teachers will be actively re-thinking what they do in the light of the criterion, and innovating accordingly. There is provision to exceed Level 4, where staff will be pioneering new methods of learning and teaching that will contribute to a re-definition of the criterion. For this reason, performance at this level is not specified. Example Performance Indicators (PIs) provide guidance on what elements to review in assessing the impact and effectiveness of the standards. The PIs provided are a mix of input, output, outcome and process indicators.
1. PROFESSIONAL KNOWLEDGE
This area focuses on the knowledge and understanding of fundamental ideas underpinning university education in the 21st Century – that there are principles and structures of subjects taught and that there is a great deal of knowledge about how and what students learn. Professional university teachers recognise teaching as a scholarly activity that can be informed by information from their peers, from students, from themselves and from the literature on learning and teaching. Teachers know that the subject content is inextricably linked to effective pedagogy and that teaching and assessment affect the quality of student learning. They know there is diversity in the student cohort and that students have a range of intentions, orientations and approaches to their studies. Teachers know that learning and teaching may need to account for the social, cultural, ethnic, religious, or language backgrounds of students and/or the physical and emotional needs of students.
	Criteria
	Performance Indicator Examples
	Yes, and
	Level 4

(Yes)
	Level 3

(Yes, But)
	Level 2

(No, But)
	Level 1

(No)
	Suggested Sources of Evidence

(Levels 1-4)

	1.1
	The teacher has a detailed knowledge of their discipline.
	Esteem Factors:

- external invitations

- peer review outcomes

Publications in the discipline being taught

Authored text books
	
	The teacher has a detailed knowledge of their discipline based on research or practice.
	The teacher has discipline knowledge but it is not comprehensive.
	The teacher has knowledge of their discipline but it is based on reading texts, not research or practice.
	The teacher has no discipline knowledge and teaches directly from the text or notes supplied by others.
	· Qualifications

· Publications

· Performance, Development and Review

· Scholarly activity

· Peer review outcomes

	1.2
	The teacher’s philosophy of teaching drives the design of assessment and learning strategies.
	Clearly stated philosophy of teaching based on current research and practice
Quality of learning outcomes

Assessment design that drives learning
	
	The teacher’s philosophy of teaching drives the design of effective assessment and learning strategies.
	The teacher’s philosophy of teaching informs the design of assessment and learning strategies, but not consistently.
	The teacher recognises the importance a philosophy of teaching can have on assessment and learning.
	The teacher’s philosophy of teaching does not incorporate strategies for assessment design or learning strategies.
	· Academic Portfolio

· Performance, Development and Review

· Teaching Awards

· Appointment

· Promotion

	1.3
	The teacher’s pedagogical content knowledge informs the design of the learning process.
	Quality of learning outcomes
	
	The teacher’s pedagogical content knowledge effectively informs the design of the learning process.
	The teacher’s pedagogical content knowledge partially informs the design of the learning process.
	The teacher is aware of the need for their pedagogical content knowledge to inform the design of the learning process.
	The teacher’s does not use their pedagogical content knowledge to inform the design of the learning process.
	· Unit Outline
· Assessment tasks

	1.4
	The teacher regularly evaluates their teaching effectiveness.
	Teacher acts on feedback eg:

· evaluation results in enhanced learning experiences
· critically reflective practice


	
	The teacher regularly evaluates their teaching effectiveness to enhance the quality of their teaching.
	The teacher evaluates their teaching effectiveness but not consistently or regularly.
	The teacher recognises the importance of evaluating their teaching.
	The teacher does not recognise the importance of evaluating their teaching to improve their teaching effectiveness.
	· Student feedback reflection sheet

· Academic Portfolio

· Performance, Development and Review

· Teaching Awards

· Teaching Grants

	1.5
	The teacher has an understanding that there is diversity in how students learn and acts accordingly.
	Variety of strategies

Variety and appropriateness of assessment strategies
Esteem Factor:

· quantity of requests to advise others
	
	The teacher understands there is diversity in how students learn and acts accordingly.
	The teacher understands there is diversity in how students learn but does not always act accordingly.
	The teacher has limited understanding that there is diversity in how students learn and their practice reflects this.
	The teacher has no understanding that there is diversity in how students learn.
	· Teaching, learning and assessment activities

· Unit content


2. PROFESSIONAL PRACTICE
This area focuses on the process and action of teaching and recognises that university teaching is a professional activity encompassing the professional development of the teacher, effective development of learning programs, and the appropriate selection, organisation, development and application of materials and resources. Professional teachers will make informed judgements about their practice and are able to justify their actions in relation to teaching and learning activities. Professional teachers are practiced at the organisation, assessment and evaluation of learning. Teaching necessarily involves the ability to communicate effectively with students and with other teachers, effective planning and organisation, and acting on the feedback from various sources about the effects and impact of teaching and learning activities and assessment.
	Criteria
	Performance Indicator Examples
	Yes, and
	Level 4

(Yes)
	Level 3

(Yes, But)
	Level 2

(No, But)
	Level 1

(No)
	Suggested Sources of Evidence

(Levels 1-4)

	2.1
	The teacher implements teaching strategies that facilitate learning.
	Outcomes of learning including the use of appropriate learning technologies

Proportion of students engaged in online discussion
	
	The teacher implements teaching strategies that facilitate learning.
	The teacher implements teaching strategies but these do not consistently facilitate learning.
	The teacher recognises the importance of implementing teaching strategies to facilitate learning.
	The teacher implements teaching strategies but they do not facilitate learning.
	· Teaching, learning and assessment activities

· Unit Outline
· Student feedback on teaching
· Employer feedback

· Peer Review

· Accreditation

· Documented use of learning technologies (eg online unit delivery such as Blackboard)

	2.2
	The teacher communicates effectively with their students.


	Student understanding
	
	The teacher communicates effectively in all contexts.
	The teacher communicates effectively in general but not in all contexts.
	The teacher does not communicate effectively but recognises the importance of doing so and is engaged in professional development.
	The teacher does not communicate effectively with students.
	· Student performance

· Student evaluation and feedback

· Peer observation

· Training

	2.3
	The teacher establishes clear learning outcomes.
	Quality of learning outcomes
Alignment of learning outcomes and assessment
	
	The teacher has clear outcomes linked to learning and assessment activities in all cases.
	The teacher has clear outcomes and attempts to link them to learning and assessment activities but not always successfully.
	The teacher has some learning outcomes but they are not linked to learning and assessment activities.
	The teacher has no clear learning outcomes linked to learning or assessment.
	· Unit Outlines

· Student evaluation and feedback

	2.4
	The teacher uses a range of appropriate assessment techniques.


	Quality of student learning outcomes
	
	The teacher plans for learning, and utilises a range of formative and summative assessment techniques to report on learning and to inform their planning.


	The teacher plans for learning, and utilises a limited range of formative and summative assessment techniques to report on learning and to inform their planning.


	The teacher plans for learning but only uses a limited range of formative and summative assessment techniques to report on learning and to inform their planning.


	The teacher does not plan for learning, and does not utilise a range of formative and summative assessment techniques to report on learning and to inform their planning.


	· Unit  outlines

· Exam reports

	2.5
	The teacher provides effective feedback to students.

	Quality of student outcomes

Responses to student evaluations

	
	The teacher provides effective formative and summative feedback to students.


	The teacher provides limited formative and summative feedback to students. 
	The teacher does not provide effective formative and summative feedback to students but is engaged in relevant professional development.


	The teacher does provide effective formative and summative feedback to students.


	· Student evaluation and feedback

· Peer Review / teacher feedback



	2.6
	The teacher incorporates discipline research into teaching. 


	Demonstrations of the research-teaching nexus
Learning and teaching activities

	
	The teacher incorporates discipline-relevant research into their teaching. 


	The teacher incorporates research into their teaching but not always coherently or systematically.


	The teacher does not incorporate research into their teaching but recognises that it is important to do so.
	The teacher does not incorporate discipline-relevant research into their teaching. 


	· Peer observation

· Reading lists

· Tutorial, lab and practical materials
· Unit Outline
· Currency of curriculum references

	2.7
	The teacher promotes learning experiences that are research and inquiry based.
	Quality of student outcomes

Recruitment into research degrees
	
	The teacher promotes learning experiences that are research and inquiry based.
	The teacher promotes learning experiences some of which are research and inquiry based.


	The teacher does not promote learning experiences that are research and inquiry based, but recognises the need to do so.


	The teacher does not promote learning experiences that are research and inquiry based.


	· Peer observation

· Student assessment tasks


3. PROFESSIONAL VALUES
This area relates to individual academics’ professional ethics, respect for students and their commitment to social responsibility. Professional teachers analyse, evaluate and enhance their practice, their institutional context and the wider community. Teachers value, encourage and demonstrate ethical practice, scholarship and student engagement.
	Criteria
	Performance Indicator Examples
	Yes, and
	Level 4

(Yes)
	Level 3

(Yes, But)
	Level 2

(No, But)
	Level 1

(No)
	Suggested Sources of Evidence

(Levels 1-4)

	3.1
	The teacher values and exhibits ethical practice
	Clearly stated philosophy of teaching that embeds ethical practice 
Reduction in number of complaints

No valid complaints about teaching
	
	The teacher values and actively exhibits ethical practice in their teaching.
	The teacher values and exhibits ethical practice, but not consistently.
	The teacher acknowledges the importance of ethical practice but does not exhibit it through their teaching.
	The teacher does not value or exhibit ethical practice.
	· Unit outline
· Statement of teaching philosophy
· Peer review

· Student evaluations

	3.2
	The teacher values scholarship in learning and teaching
	Quality of learning outcomes

Promotion on the basis of scholarship in learning and teaching

Peer recognition
	
	The teacher engages in the scholarship of learning and teaching and integrates in their practice.
	The teacher values scholarship in learning and teaching but does not integrate it into their practice consistently.
	The teacher recognises the value of scholarship in learning and teaching but does not integrate it into any of their practices.
	The teacher does not value scholarship in learning and teaching.
	· Publications in learning and teaching

· Research grants in learning and teaching

· PDR

· Promotions application
· New unit proposals

· Unit outlines

	3.3
	The teacher respects individual differences in how students learn
	Unit design, modes of delivery and assessment acknowledge different learning styles
	
	The teacher incorporates unit activities that are structured around the needs and initiatives of individual students.
	The teacher gives students opportunities to express individual differences, but does not foster or encourage them.


	The teacher acknowledges individual differences between students in unit design, but implementation is inconsistent or ineffective.
	The teacher does not distinguish between individual learners either in unit design or practice.
	· Unit outlines

· Unit evaluations and feedback by students

· Peer-review of teaching
· Multiple / optional assessment methods

	3.4
	The teacher values a collaborative and collegial approach between teachers and students
	Response to student feedback
Collaborative practice
	
	The teacher demonstrates and encourages a collaborative and collegial approach between teachers and students.
	The teacher generally demonstrates a collaborative and collegial approach between teachers and students.
	The teacher recognises the value of a collaborative and collegial approach between teachers and students but does not implement it.
	The teacher does not value a collaborative and collegial approach between teachers and students.
	· New unit proposals and unit outlines

· Department teaching plans

· Collaborative research and grant application in learning and teaching

· Peer review of teaching

· Interdisciplinary curriculum

	3.5
	The teacher values the contribution students make to learning
	Increasing number of joint publications
Quality of learning outcomes

Increasing student satisfaction
	
	The teacher values the contribution students make to learning and actively encourages their engagement.
	The teacher values the contribution students make to learning but does not demonstrate it consistently across all their practices.
	The teacher recognises that student contributions can make to learning but does not encourage it
	The teacher does not value the contribution students make to learning
	· Student feedback
· Peer review

· Joint publications


4. PROFESSIONAL RELATIONSHIPS
Teaching involves direct and indirect relationships with students, colleagues, social communities, industry and vocational professionals, and statutory, regulatory and professional bodies. Teachers recognise their role in developing the capabilities of students for their professional and community lives.

	Criteria
	Performance Indicator Examples
	Yes, and
	Level 4

(Yes)
	Level 3

(Yes, But)
	Level 2

(No, But)
	Level 1

(No)
	Suggested Sources of Evidence

(Levels 1-4)

	4.1
	The teacher works effectively to promote collegiality and a shared focus on student learning.


	Evidence that teacher properly prepares and supports other staff involved in the unit


	
	The teacher encourages a professional dialogue that promotes collegiality and a shared focus on student learning.


	The teacher encourages a professional dialogue that promotes collegiality and a shared focus on student learning but the outcome is unclear.


	The teacher does not encourage a professional dialogue that promotes collegiality and a shared focus on student learning but shows a willingness to do so.


	The teacher does not encourage a professional dialogue that promotes collegiality and a shared focus on student learning.


	· Induction  of new staff to the unit

· Ongoing support of staff

· Online discussion opportunities

· Tutor evaluation and feedback 

	4.2
	The teacher develops a student’s ability to engage with the professional community
	Professional membership numbers

Graduate memberships of Professional Organisations

Accreditation
	
	The teacher actively develops and encourages a student’s ability to engage with the professional community.
	The teacher supports students to engage with the professional community.
	The teacher recognises the importance of developing a student’s ability to engage with the professional community but does not actively assist.
	The teacher does not develop a student’s ability to engage with the professional community.
	· Graduate capabilities

· Professional membership

	4.3
	The teacher acts professionally in their interactions with students, peers, colleagues and the community.


	Quality of Communications

Professional demeanour in all professional interactions
	
	The teacher displays leadership qualities in their engagement with students, colleagues and the community.
	The teacher actively engages with a high professional standard.
	The teacher recognises the importance of professional standards in communication and behaviour but there is limited evidence of implementation.
	The teacher demonstrates no evidence of the importance of professionalism  in their communications or interactions.
	· Quality of Communications

· Positive feedback on the quality of interactions

· Engagement in mentoring

· Community engagement awards.

	4.4
	The teacher engages in collaborative reviews of learning and teaching programs.


	Implementation of review recommendations

Recent reviews
	
	The teacher engages in collaborative reviews of learning and teaching programs.


	The teacher engages in collaborative reviews of learning and teaching programs but not always effectively.


	The teacher does not engage in collaborative reviews of learning and teaching programs but demonstrates a willingness to do so.


	The teacher does not engage in collaborative reviews of learning and teaching programs.


	· Collaboration

· Evidence of change resulting from reviews

	4.5
	The teacher engages with professional bodies and the wider community to engage them in learning and teaching.


	Activities / Participation in professional bodies and community issues and groups
Engagement with community activities to promote learning and teaching
	
	The teacher operates at a leadership level in professional bodies or through engagement with the community.
	The teacher has membership in and evidence of active participation in professional bodes and/or community groups.
	The teacher is a member of professional bodies / community groups but shows limited evidence of active involvement.
	The teacher demonstrates no evidence of engagement with professional bodies or community groups.
	· Professional membership

· Membership activities

· Reviews
· Media citations

· Guest lectures

· Advisory group membership

· Industry / Community Consultation
· Community Awards

· Participation in Higher Education Pathway development




22 April 2010
Page 1 of 14
Macquarie University, 22 April 2010
Page 14 of 14

